Pennsylvania's Approach
to the National Agenda:

Results of the Educational Service
Providers Survey




Background

» The Pennsylvania National Agenda (PANA) committee, with the help of the
Pennsylvania Training and Technical Assistance Network (PaTTAN) and the
support of the Pennsylvania Department of Education (PDE), administered a

survey to educational service providers in the field of visual impairment in
Pennsylvania.

» The survey asked questions about demographic information, caseload
details, job responsibilities, and professional development needs.

» 87 educational service providers in the field of visual impairment in
Pennsylvania completed the survey

53 respondents are certified teachers of students with visual impairments (TVI)
4 respondents are certified orientation and mobility (O&M) specialists

30 respondents are both certified TVIs and O&M specialists




Demographics

» 76 of respondents were female and 11 were male

» For their TVI and/or O&M certifications, 36 respondents went to Kutztown
University, 30 went to the University of Pittsburgh, 17 went to Salus
University, and 4 went to some other.

» 74.7% have earned a Masters degree and 22.3% have earned a Bachelor’s
degree

» Over 50% of the respondents said the reason they entered the field of visual
impairment was because of desire to help people and/or desire to teach

»  Of the 34 O&M specialists, 27 have professional certification, 2 have expired
professional certification, and 5 never received professional certification

» Of the 83 TVIs or dual TVIs and O&M specialists, 3 are on emergency
certification




Employment Demographics

» Respondents have been working in the field of education for an average of
17 years, with a range of 1 year to 35 years, and the field of visual
impairment for an average of 15 years, with a range of 1 year to 35 years

» 95.4% of respondents are employed by an approved private school (n=35) or
an intermediate unit (n=48)

» The average caseload size is 16, but the range is from 2 to 60 students

» 37 respondents anticipate leaving the field of visual impairment within the
next 10 years. Of those, the most common reasons for leaving were
retirement or pursuit of another career

» Of the 87 respondents, 44 respondents would consider the pursuit of
another occupation as a reason for leaving the field of visual impairment




Time spentin a typical work week
providing these direct and in-direct services:

Direct Instruction

Planning and Preparing Lessons

Adapting Materials APAFYRVAY
Traveling M Less than 1 hour
il m 1-2 hours
Conducting Referral Assessments
4 H 3-5 hours
Conducting Caseload Assessments W 6-10 hours

m 11-15 hours
Completing Paperwork
k! [ More than 15 hours

Attending Educational Meetings

Consulting/Collaborating with Others

The majority of educational service providers spend more than 15 hours
providing direct instruction in a typical work week. Travel time seems to vary
consistently across all time categories.



Caseload Demographics by Population and
Type of Impairment

m On Caseload Not on Caseload

Early Early Middle/High School - Middle/High School -
Childhood/Elementary -  Childhood/Elementary - Low Vision Blindness
Low Vision Blindness

Of the 87 service providers, 69 reported having early childhood/elementary children
with low vision on their caseload, 38 reported having early childhood/elementary
children with blindness on their caseload, 61 reported having middle/high school
students with low vision on their caseload, and 36 reported having middle/high
school students with blindness on their caseload.



Caseload Dynamics
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In each of the age categories, educational service providers have more students with
additional disabilities on their caseloads than students without additional disabilities.



Time Spent Providing DIRECT INSTRUCTION
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In general, approximately 50% of service providers spend 3-10 hours per week
providing DIRECT instruction to students in all categories.

Service providers spend more time providing more than 15 hours of DIRECT
instruction per week to students in Middle/High School than students in Early
Childhood/Elementary.



Time Spent Providing IN-DIRECT INSTRUCTION
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50% or more of the service providers spend 1-5 hours per week providing IN-
DIRECT instruction to students in 3 out of the 4 categories: Middle/High School low
vision, Middle/High School blindness and Early Childhood/Elementary blindness.

50% or more of the service providers spend less than 1 hour - 2 hours providing IN-
DIRECT instruction to students in Early Childhood/Elementary with low vision.



Frequency of Instruction in the Expanded Core Curriculum
Early Childhood / Elementary - Low Vision with and without Additional Disabilities
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Service providers spend the least amount of time providing instruction in the
expanded core curriculum areas of orientation and mobility, independent living,
recreation and leisure, and career education to students in Early Childhood /
Elementary with low vision.



Frequency of Instruction in the Expanded Core Curriculum
Early Childhood / Elementary - Blindness with and without Additional Disabilities
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The majority of service providers frequently provide instruction in the
expanded core curriculum areas of compensatory access, social interaction, and
sensory efficiency when working with Early Childhood / Elementary students with
blindness.



Frequency of Instructionin the Expanded Core Curriculum
Middle / High School - Low Vision with and without Additional Disabilities
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Service providers spend the most time providing instruction in the expanded core
curriculum areas of compensatory access and use of technology when working with
Middle / High School students with low vision.



Frequency of Instruction in the Expanded Core Curriculum
Middle / High School - Blind
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At least 50% of service providers frequently or sometimes provide instruction
in all areas of the expanded core curriculum when working with Middle / High
School student with blindness.



Frequency of Instruction in Academics
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Most service providers spent some amount of time providing instruction in
academics. Although the definition of instruction in this area was not provided,
the results are concerning.



Instruction in Orientation and Mobility:
Early Childhood / Elementary - Low Vision
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Orientation and mobility instruction is focused mainly on concept
development, spatial orientation skills, cane skills, and indoor travel when
working with Early Childhood/Elementary students with low vision.



Instruction in Orientation and Mobility:
Early Childhood / Elementary - Blind
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Orientation and mobility instruction is focused mainly on concept
development, spatial orientation skills, cane skills, and indoor travel when
working with Early Childhood/Elementary students with blindness.



Instruction in Orientation and Mobility:
Middle / High School - Low Vision
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More than 50% of the dual certified or O&M specialists frequently or sometimes
provide instruction in all areas of orientation and mobility when working with
Middle/High School students with low vision.



Instruction in Orientation and Mobility:
Middle / High School - Blind
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More than 50% of the dual certified or O&M specialists frequently or sometimes

provide instruction in all areas of orientation and mobility when working with
Middle/High School students with blindness.



Modes of Access to GET Information:
Early Childhood / Elementary - Low Vision

Regular print in hard copy format
Regular print with magnification
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For students in Early Childhood/Elementary with low vision, the 3 most
frequently used modes of access to GET information are regular print in hard
copy format, regular print with magnification, and large print in hard copy
format.



Modes of Access to GET Information:
Early Childhood / Elementary - Blind
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For students in Early Childhood/Elementary with blindness, the 3 most frequently
used modes of access to GET information are braille hard copy, human reader, and
audio pre-recorded devices.



Modes of Access to GET Information:
Middle / High School - Low Vision

Regular print in hard copy format
Regular print with magnification
Large print in hard copy format

Print in electronic format

Slgilanguage Ml Frequently
Visual cues B Sometimes
\ [ Rarely

Braille in hard copy format
_ B Never
Electronic braille

Human reader

Electronic reader

Audio pre-recorded access

P P P
T T T T T T T T T 1

0 10 20 30 40 50 60 70 80 90 100

For students in Middle/High School with low vision, the 3 most frequently used
modes of access to GET information are regular print in hard copy format,
regular print with magnification, and large print in hard copy format.

Over half of the service providers reported these students GET information
frequently or sometimes through a human reader or audio pre-recorded device.



Modes of Access to GET Information:
Middle / High School - Blind
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For students in Middle/High School with blindness, the 3 most frequently used
modes of access to GET information are braille in hard copy format, electronic
braille, human reader, and electronic reader, and audio pre-recorded.

Over half of the service providers reported these students GET information
frequently or sometimes through a human reader or audio pre-recorded device.



Modes of Access to GIVE Information:
Early Childhood / Elementary - Low Vision
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For students in Early Childhood/Elementary with low vision, the 5 most frequently
used modes of access to GIVE information are handwriting, keyboarding, verbal
responses, visual responses, and tactile responses.



Modes of Access to GIVE Information:
Early Childhood / Elementary - Blind
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For students in Early Childhood/Elementary with blindness, the 3 most frequently

used modes of access to GIVE information are verbal response, tactile responses,
and manual braille writing.
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For students in Middle/High School with low vision, the 3 most frequently used
modes of access to GIVE information are handwriting, keyboarding, and verbal
responses.



Modes of Access to GIVE Information:
Middle / High School - Blind
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For students in Middle/High School with blindness, the 3 most frequently used
modes of access to GIVE information are keyboarding, electronic braille writing,
and verbal response.




